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Major Research Advances
in Emergent Literacy 

1. Preschooler’s emergent literacy skills are consistently 
and significantly related to later reading achievement. 
(2002)

2. Preschoolers show significant individual differences in 
their emergent literacy skills. (2011)

3. Some children exhibit serious lags in the development 
of early literacy skills. (2006)

4. Early lags in emergent literacy contribute to long-term 
risks in reading achievement.  (2008)

5. This cascade of effects can be dampened through 
classroom-based early literacy programs that focus on 
malleable skills.  (2011)

Laura Justice, Big Ideas in Emergent Literacy, Research, Practice, and Policy; March 2011

Our task…..

• To provide systematic, explicit instruction 
in key emergent literacy skills for our 3-5 
years olds in our Early Learning programs.

• To provide additional supports and 
focused instruction for our 3-5 year old 
special education students.   
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www.myreaditagain.com

Read it Again—Pre-K

• Read It Again-PreK! is based on the latest scientific 
knowledge regarding how adults can support children's 
language and literacy development using systematic and 
explicit instruction presented in highly meaningful literacy 
events, such as storybook reading. 

• Read It Again-PreK! is a user-friendly curricular 
supplement designed to develop and strengthen young 
children's early foundations in language and literacy. 

(Justice & Ezell, 2000, 2002).

Focus Areas
The program focuses on the skill areas of:

• narrative, 
• vocabulary, 
• print knowledge, and 
• phonological awareness.

A national panel of research scientists reviewing 
over 200 studies found these skills to be among 
the most important in preparing young children 
for later success in reading (National Early 
Literacy Panel, 2009). 
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Achievement

• The scope and sequence of instruction is 
well aligned with research findings 
showing the importance of systematic 
instruction to promoting children's short-
and long-term developmental 
achievements in language and literacy. 

Read it Again-Pre-K! A Preschool Curricular Supplement to Promote Language and Literacy Foundations
Justice and McGuinty, 2010

• Read It Again-PreK! features a systematic progression 
of objectives to organize instruction over an academic 
year (roughly 30 weeks of instruction). 

• Its design features two weekly lessons, each 
approximately 20-30 minutes in duration, to be 
implemented using whole-class, small-group, or even 
one-on-one instruction. 

• The lessons can be delivered at any time of the day and 
on any day of the week, and can be modified to meet the 
needs of children at a variety of points in their language 
and literacy development. 

Read it Again-Pre-K! A Preschool Curricular Supplement to Promote Language and Literacy Foundations
Justice and McGuinty, 2010

The lessons….

• A storybook was used to organize each lesson as 
a context to build children's language and literacy 
skills, while at the same time exposing them to 
high-quality literature. 

• Given the importance of repeated use of 
storybooks to children's learning, Read It Again-
PreK! recycles a relatively small set of titles that 
are commercially available for purchase. 

Read it Again-Pre-K! A Preschool Curricular Supplement to Promote Language and Literacy Foundations
Justice and McGuinty, 2010
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What we added to the program…..

Special education students were provided with 
two small group sessions per week to further 
differentiate the instruction.  

GWAEA Speech Language Pathologists 
provided one session per week with 
identified students to focus on oral language 
and narrative goals. 

Teachers incorporated an additional small 
group session into their classroom routine.  
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Progress Checklist

• Provided a way to formally rate student’s 
skills on each of the learning objectives 
within the program.  

• Helped inform instruction.  
• Used during weekly PLC meetings to 

analyze student performance.   

A=Child never or occasionally demonstrates the skill
B=Child often demonstrates the skill, but is not yet consistent and/or requires assistance     7 students with IEPs
C=child consistently demonstrates the skill  Early Learning Classrooms

NarrativePhonological Awareness

VocabularyPrint Knowledge

VocabularyPrint Knowledge

NarrativePhonological Awareness

A=Child never or occasionally demonstrates the skill
B=Child often demonstrates the skill, but is not yet consistent and/or requires assistance     6 students with IEPs
C=child consistently demonstrates the skill  Alternative Kindergarten
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Keys to Success…..

• Teachers implemented the program with fidelity.
• Administrators supported the initiative through:

– Resources to print curriculum and buy children's 
books

– Approval to move the initiative to a district-wide 
practice

– Attendance at PLC meetings
– Data analysis and next steps

• Collaboration between the LEA and AEA

Next steps…..

• Add a parent/home component
• Professional development to develop 

teachers’ skills in:
– Student engagement
– Differentiating instruction in small groups
– Developing strategies for teaching vocabulary

• Progress checklists for all students

Questions???
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